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	Focus

The use of WMG to aid TEACHING AND LEARNING in Y4

	Purpose
1. Is WMG being used in learning?

2. Is the use of WMG being used in children’s work?
3. Are children using WMG to self-regulate and improve?

	Key Questions:
1. How often and for what purpose is WMG used?
2. Is WMG understood and developed by the children?

3. Is WMG used effectively to edit and improve learning?



	Strategies:
1. Learning walk of both classes (year 4)
2. Book scrutiny – HA/MA/LA from each class

3. Pupil interviews with 3 pupils from each class 

	Findings:
In classes and groups all the children in year 4 were engaged and focussed. It was clear they were motivated to learn. In one class tables were randomly emptied where children had left the class to work in a group (children seated separately for behaviour management purposes). In the other children were gathered around the same (larger) tables- each with either a teacher or TA support. The second of these seating structures enabled a quieter/ more group centred focus to the teaching and learning and the focus on differing level of challenge questions within the pupils’ work/learning.
Teaching assistants were well utilised for the learning needs of pupils within both classes.
How often and for what purpose is WMG used?
WMG is used frequently in both Maths and Literacy. It is used to identify the features of text types in Literacy and as a process for what to include in particular types of written work.

In maths it is used to identify the process and what steps need to be carried out to complete calculations.

In foundation subjects and RE it is used much less regularly, even though it would have been useful for some of the work seen e.g. narrative in RE (WMG narrative).

The WMG was particularly successful for learning in grammar focusses, when you could see it had moved learning on within a session quite noticeably. WMG for this was specific and precise, ensuring clarity for the children so they knew exactly what to do and could achieve it.

Is WMG understood and developed by the children?

Interviews with the children revealed that WMG has become a part of their learning toolkit. Pupils stated that they remind the teacher that they need to create one in lessons if it has not already been done before they start their independent work. The children stated that the WMG was a useful checklist to use when working with their partners to edit and improve each other’s work and that it gave them the confidence to be a critical partner.
The children stated that the WMG was more regularly made in collaboration and recorded by the teacher than independently. Some of the children would then copy it into their own language when recording in their books to use, whereas many just copied the teachers recording and asked for clarification of what it meant.

Is WMG used effectively to edit and improve learning?

A scrutiny of books also identified a difference in the recording of WMG between children of differing abilities. Children of higher ability sometimes had a WMG recorded in a lesson where the children of a lower ability did not, whereas it is probably more important for these children to understand the process and what is needed. Is this because they are led/ taught by a TA? Is it due to time? Is it due to lack of engagement to record it?

When asked why they didn’t really use it in Topic and RE the children stated they didn’t know. They were not sure it would be of benefit. However, when we looked at books together they could identify that in certain pieces of work it would have been useful to generate a WMG to improve what they had produced.
The children were confident that they could teach a new pupil or member of staff to use WMG and explain why they thought it was so important for them to use.

In many books it was clear to see that the children had used the WMG as a tick list and ticked off the steps or aspects as they were used within their own work. In most cases it was clear where they had been used, but in a few cases ticks were present when that aspect/ feature was not present in the pupil’s work.



	Next steps:
· Number the WMG elements and record the number in the margin next to where it is present in work (check they have understood it and actually included it- then becomes an assessment tool)
· Ensure that LA children always have a WMG- it could be written by T/TA and copied for their books if time is an issue- they need it more than the HA pupils)

· Use WMG effectively in all areas of learning (Topic and RE also)


